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Abstract. Accent acquisition is the landmark of fluency in a second language. Different factors have been debated
over to be the most important in the process, such as: age and exposure (Oyama 1976). Personality is an additional
factor that has been researched comparatively recently and has been proven to be effective (Robinson et al. 1994). The
current study investigated personality as an effective factor in the process of accent acquisition. Participants in this
study were forty-eight native speakers of Arabic who study and live in KSA; a minority of Effat university students
who speak English with a native-like American accent. Their remarkable American accent raised the question of
the relationship between the type of personality and accent perfection. The accuracy of their American accent was
measured by the means of: (1) semi-structured interviews, (2) reading a text in English, and (3) spontaneous talk on a
topic of their choice. The researcher was assisted in the interviews by a native speaker of American English (a PhD in
Creative Writing) to evaluate the participants’ accent. Following to that, three Native speakers of American English
(all university professors) were asked to assist in the second and third phases of evaluation process; respectively read-
ing and spontaneous talk. The results indicated that personality is an effective predictor of native accent acquisition.
Age and level of exposure were not as strong predictors in the case of this study.

Keywords: accent acquisition, personality, second language acquisition, Arabic speakers, American accent, bilin-
guals, fluency

1. Introduction
Social, cultural, and cognitive variables affect second language acquisition (Gardner 1985; Bialy-
stok 1991; Cummins 1991). Specifically, accent acquisition has long been regarded as the mark of
integration into the mind of the native speakers of this language and the final part of the equa-
tion. Acquiring the accent of a certain language is the proof that the process of understanding
another culture is complete. This is when the speaker is indistinguishable from the group, and
can partake in their identity. Literature on the accent acquisition issue is controversially divided
in a number of directions in which a group of linguists adopt a certain factor to be the most im-
portant in the accent acquisition process. These factors are: age, exposure, motivation, learning
environment and personality.

This was the departure point for this research; that is to understand what could be the reason
behind the ability of the cases in study to speak American English with a native-like American ac-

cent. Based on the researcher’s initial interaction with the students, it has been ascertained that a
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few students had limited experience living or studying in an English speaking country; the major-
ity of these students had no experience studying or living outside of Saudia Arabia. This eliminat-
ed the element of immersion to a natural environment of the language in early age as a common
denominator. Additionally, the participants reported to have started learning English in varied
types of elementary schools (public, private and international) which has, as well, eliminated the
factor of learning environment. The questions remained: why were all these young Saudi wom-
en pronouncing English with American accents, despite of their different social and educational
backgrounds? Was it something psychological, instinctual rather than cerebral causing some stu-

dents to not only speak English fluently, but without a trace of Arabic as a base language?

1.1. Effat University in the Saudi Culture

The social and academic cultures of Effat University are important to mention to introduce for the
role they play in shaping and affecting the personalities of its students. Effat University is an ex-
pensive private English-based school located in Jeddah, KSA that welcomes students from differ-
ent nationalities which is not a common thing in KSA where governmental schools do not accept
non-Saudi students. Another distinctive thing about Effat University is that even though students
are all females, it is a mixed environment of male and female faculty and staff members who come
from a wide range of different countries. This situation has resulted in a dynamic academic envi-
ronment of different cultures, languages, and colors that promotes research into different aspects
of second language acquisition especially from a cultural perspective.

Theorists of culture and personality school that has emerged in the first half of the 20™ century
as a reaction against the 19th century social evolution and diffusion argue that the type of social-
ization one has creates personality patterns. It might shape a person’s emotions, thoughts, behav-
iors, cultural values and norms. Similar to the interactive relation between culture and personality,
culture and language also share an interactive relation. This can be summed up in Byram’s defini-
tion of language as “shared beliefs, values and behaviors of a social group” (Byram 2008: 60), and
Kramsch’s (2002) description of language as a tool that is not only used to exchange information,
but also as a symbolic system that has the power to create and shape symbolic realities, such as
values, perceptions, identities through discourse.

Departing from this interactive relation between culture and personality on one hand, and per-
sonality and language on the other hand, the researcher wanted to examine how personalities
of the students who choose to join a university with such a unique dynamic culture in KSA are
shaped and how this can be related to their acquisition of native-like English American accent.
Specifically, the researcher attempted to answer the question: what is the relationship between per-
sonal dispositions and accent procurements? Specifically, the study delves into how temperament
is instrumental in affecting fluency and pronunciation by the means of investigating American
accent acquisition in distinguishable minority of young Saudi women who speak English with

indistinguishable American Accent.
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2. Literature on factors affecting second language
acquisition

Literature on the acquisition of a second language in general, and its accent in specific has shown
a wide range of variable factors that play a role in the process. Among these are the agreed-upon
factors such as: age, exposure and the closeness between the learner’s native language and the ac-
quired one. On the other hand, more recent research has shown other factors that may be of more
controversial nature, such as: attitudes toward the second language and the target language group,
openness to a culture that is relatively new to the learner, individual differences, teaching methods,
design of the learning environment, motivation, the conditions of learning the second language
(Spolsky 1989; Berman 1990), interest in learning the second language as a function of the attitude
of the specific learner, learning situation, instrumental and integrative motivation (Abu Rabia

1999; Gardner 1985) and the main interest of this research, personality.

2.1. Age and exposure

Accent Acquisition is a component of a second language acquisition process that shows how far
the learner is comfortable with the acquired language. It is widely believed that there is a critical
age after which the learner is not going to be able to acquire the native accent (Pallier et al. 1997).
This age is when a learner can still learn the new phonetic system of the new language and inte-
grate it into the phonetic system s/he already has. Lennenberg (1967) claimed that this critical age
is a neurological age period that ends near teenage years. Oyama (1976) argued in favor of the ex-
istence of a defining age point for acquiring a native accent of a second language after investigat-
ing children acquiring second languages in natural environments, where the language is obtained
through immersion. Generally, it has been proven that children are better speakers than adults
who have been sharing the same environment. Scovel (1981) argues in favor of the importance of
age over any other factor in accent acquisition. He theorizes that the age factor is neurological in
nature; that acquiring an accent involves the intervention of certain nerves in the human body.
Learners who start learning a second language after the age of twelve will never be able to acquire
its flawless native accent regardless of the amount of exposure they might get. Long (1990) seconds
this argument and adds that exposure to the second language that leads to a native accent acquisi-
tion has to occur before the age of six and not later than the age of twelve.

On the other hand, there are linguists who hold that an accent can be acquired at any time in
life depending on the level of exposure to the second language and the contact with the target
group people. Neufeld (1979) has found that Canadian native English speakers who started learn-
ing French as adults succeeded in acquiring the native French accent. This supports the claim that
acquiring the accent of the second language is possible even after the presumed critical age period.
Additionally, Bongaerts et al. reported in (1995) that native English accent could be attained by the
Dutch learners who were educated in formal instructional setting after the age of twelve. The level
of their accent accuracy was compared to that of the native speakers control group, also their ac-

cent was perceived as native accent by native speakers. Studies on Dutch people learning French
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as a second language (Bongaerts et al. 1997) and studies on late learning of Dutch as a second lan-
guage (Bongaerts et al. 2000) were all supporting replications of Bongaerts et al. 1995).

Anecdotal research has shown a case of an Anglophone who became a German teacher at the
university level and was a subject of Moyer’s (1999) investigation. This individual was mistaken by
raters for a native speaker of German; he was reported to have started learning German at the age
of twenty two and was largely self-taught. The one characteristic he had and distinguished him
from his peer subjects of the same study was a strong desire to sound German.

Much of the recent work in this regard conducted by Flege and others (1997) has highlighted the
importance of environmental factors on acquiring the native accent of a second language. Among
these is exposure; as in the period of time spent in a country hosting for the target language (Riney
and Flege 1998). Also, time spent in the company of native speakers (Flege et al. 1997) was found
to be a major determinant of quality of second language accent. However, Klein (1993) argues that
extensive and continuous exposure to the second language is an essential factor, but not enough in
attaining native second language accent. High motivation to learn the language and strong desire
to sound like a native speaker combined with good linguistic aptitude can lead to acquiring a na-

tive accent even after the agreed upon critical age period.

2.2. Motivation

Motivation is another highly related factor to the acquisition of a second language. It is highly ac-
cepted that the stronger the learner’s desire to sound like a native speaker, the more s/he is likely
to sound like one (Pursel and Suter 1980). On the other hand and in his study of sixty Italian im-
migrants to the USA, Oyama (1976) found that motivation is of no effect on accent acquisition and
that it is irrelevant to the phonological system/s a speaker has. In this study, only one variable was
found to predict the quality of the second language accent acquisition which is the age of arrival
to the USA.

However, other researchers (Gardner and Lambert 1972) agree that positive attitudes to the lan-
guage and the target language group cause strong motivation to learn the second language and
to communicate with the hosting community of the acquired language. Also, Suter (1976) found
negative correlations between students’ attitudes to integrate with American society and their
ability to pronounce words like native speakers. He tested sixty-one Arab, Japanese, and Persian
students. The variables that predicted native accent acquisition were similar phonological systems
of the native language and English, the importance of accent acquisition as reported by the par-
ticipants, and the importance of speaking English as natives in workplaces and schools. The last

two variables showed negative correlations with accent acquisition.

2.3. The present study
This study presents an investigation of native-like American English accent acquisition among
Arab students of a Saudi private university. The purpose is to recognize how far personality, in

terms of traits and preferences, is effective as a factor in the process of accent acquisition. The age
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of learning English as a second language, motivation and exposure to native speakers of American
English were only checked as variables, but not thoroughly investigated as factors in the process of
accent acquisition.

The importance of this study lies in the gap it is expected to fill in the research field of accent ac-
quisition. Specifically, the results will better portray personality as a main factor in the process of
language acquisition, in general, and accent acquisition, in particular. Consequently, the study can
help teachers of English as a second language to achieve better results with learners, particularly

Arabic native speakers.

3. Methodology

3.1. Participants

Fifty-seven students were invited as participants, only forty-eight were found to have American ac-
cents that were accurate enough to investigate as native accent. The participants are native speak-
ers of Arabic who are Saudi young women. At the time of the study, they were between the ages of
eighteen and twenty-two. The case studies in question are a distinguishable minority of students
at Effat University who speak English with flawless American accent. The researcher and a native
speaker American English held the interviews, then two additional judges (total of three) evalu-
ated the participants’ accents in both reading and spontaneous talk. The judges were all native
speakers of American English, two females, and one male, PhD holders (one in American Litera-

ture, one in Creative Writing, and one in Sociology) and professors at Effat University.

3.2. Measures

Participants were tested individually in three different methods: (1) semi-structured interviews,
(2) oral reading of a short text and (3) spontaneous talk. The interviews were meant to evaluate the
sense of distinctiveness with each student’s life, their sense of both English and Arabic and how
this is related to culture. The students were first interviewed by a native speaker of American Eng-
lish, who is a PhD in Creative Writing, to primarily evaluate the accuracy of their accents and to
have an overall idea of where they stand from Western culture, in general and American culture,
in specific. Immediately after, the students were interviewed by the researcher, in Arabic, to evalu-
ate their sense of Arabic language and culture. The selected forty-eight students were asked to read
a text that was about half a page from a children’s story book, composed of short and easy sen-
tences in English. The level of the reading was deliberately chosen to be remarkably easy in order
to avoid any possibility of unknown vocabulary and syntax that might have impeded the reading
fluency. The text contained English sounds considered difficult for native Arabic speakers; either
because they do not exist in Arabic or because they are pronounced differently. Examples of these
were: /p/, /v/, flapped /t/, /r/, /d/ etc. Finally, the participants were asked to pick up a topic on their

own and spontaneously talk about it for a minute at their usual speed.
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3.3. Procedure
Participants were tested in their free time, especially during students’ activity time for the inter-
views parts. The testing procedure went as follows:

1. Semi-structured interviews conducted in English by a PhD native speaker of American
English and followed immediately by an interview in Arabic conducted by the researcher.
The purpose of these two interviews was to evaluate the participants’ sense of both English
and Arabic languages as well as their perception of Western culture vs. Arabic culture. The
two interviewers agreed previously on the structure of the interview, however none of them
attended the other’s sessions with the participants.

2. A reading of a short text that was carried out in separate sessions depending on each stu-
dent’s free time. They were given the reading and asked to read it a few times so as to avoid
any reading-error effect. Then, the participants read out loud and were tape-recorded.!

3. The reading taping was followed by a taping of the one minute spontaneous talk. For the sec-
ond and third steps, participants were allowed to self-tape in private if desired to avoid em-
barrassment. Some have done that for the spontaneous talk only, others for both the reading
and the spontaneous talk. The recorded reading text and spontaneous talk were submitted to
the three judges for accent evaluation. The scale was 1= very heavy Arabic accent, 2= heavy
Arabic accent, 3= moderate Arabic accent, 4= near native American accent, and 5= native
American accent. Each judge evaluated the tapes individually and without sharing ideas with
the others. Judges decided to disregard reading and/or linguistic errors and to only focus on
the accent of pronunciation. The tapes were randomly delivered to the judges so that no rela-
tion can be created between the two tasks, each of which was evaluated on separate sheets.

4. After revising the results of the previous three steps, the researcher recalled the participants
for a follow-up interview. This interview was designed to have a better understanding of the
participants’ personalities and what they might have in common. Questions of this inter-
view were adopted from the Myers-Briggs Type Indicator (MBTI) which is an online free
instrument to measure personality types. The point was to develop a perspective on the
participants’ preferences in specific decision-making situations to see if they have a certain
type of personality in common which might have better chances in accent acquisition of
a second language even if learnt after the critical age and without exposure to the hosting

country environment.

4. Results

At the time of this study, the participants were all Effat University Students; the youngest of which
was eighteen and the oldest was twenty-two years of age. Table (1) below shows the statistics of
the independent variables that the participants answered at the very beginning of the first inter-

view. The purpose was to draw a picture that includes the participant’s age, the age when they

1 A script of the short reading is given in Appendix 3.
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started learning English, the importance of having American accent to them, the level of exposure
they have on daily basis via media and internet and finally if they are friends/acquaintances with
American native speakers (the third and fourth variables were graded by the participants on a

scale of 1 - very little to 5= excessively.

Table (1) Descriptive Statistics of the Independent Variables

Independent Variables Mean SD No.
Chronological age (years) 216 6.27 48
Age on starting to learn English 14.79 5.38 48
Importance ascribed to American accent 4.97 1.20 48
Level of Exposure to American English 3.70 0.93 48
Number of American friends/ 2.92 3.21 48
acquaintances

4.1. Interviews results?®

The first interviews were semi-structured in design. The participants were first asked close-ended
questions to set the independent variables as stated in the above section. That was followed by
open-ended questions to have a better understanding of their linguistic vs. cultural sense. These
questions covered issues such as the languages they would say they are fluent in, their background
of English and their intuitive linguistic choice when they express themselves in different situa-
tions. This interview also covered their cultural sense in terms of their preferences with respect to
music, movies and books. Additionally, the participants were asked about their future plans con-
cerning the leaving or staying in Saudia Arabia. Finally, they were asked to express the first thing
that comes to their mind when they hear certain words (Foreigner and American in the English
interview and Arab and Saudi in the Arabic interview).

Only one out of forty-eight interviewees mentioned Arabic (second to English) as a language
that she is fluent in, while the other forty-seven did not even consider mentioning Arabic as a lan-
guage they are fluent in, even though the Arabic interviews showed that if they want, they can use
vernacular Arabic in a perfect sense. The interviews have shown that as far as the background of
English is concerned, only three of the interviewees had lived as children for short periods (one to
four years) in an English speaking country (two in the UK and one in the US); ten of the partici-

pants received their elementary education in private schools, eight in international schools, twen-

2 A script of the full interview questions is given in Appendix 1.
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ty-seven in public schools. All forty-eight of the participants admitted that responding in Eng-
lish is their first intuition in different self-expression situations such as, anger, hurt, and laughter.

In regard to the questions that targeted their cultural preferences, all forty-eight of the partici-
pants agreed that they only listen to English music, watch American movies and read books writ-
ten in English. When they were asked in the Arabic interview if they would listen to Arabic music,
read Arabic books, and/or watch Arabic drama, only four of them responded positively while the
others completely declined this, even as a possibility. Thirty-seven of the participants had tentative
plans of leaving Saudia Arabia after graduation with no intention to come back, while five of them
planned to leave to study abroad with the possibility to come back and six of them were fine with
the idea of staying in Saudia Arabia. Different responses were given to the question of how they feel
about the words Arab/Saudi, Foreigner/American. The results showed that the words Arab/Saudi
were not synonymous to them as Arab was a manifesto of how they see themselves and they had
no shame in showing this identity. Whereas, they saw the word Saudi as a symbol of everything
they long to change in their country. Similarly, foreigner/American did not mean the same thing
for them since they saw foreigner to mean someone who is not Saudi including other Arab na-
tionalities; twelve thought of music, movies and other types of entertainment, fourteen thought of

green areas and parks and twenty-two answered Trump when the word American was mentioned.

4.2.Reading and spontaneous talk judges’ evaluation

The three designated judges were asked to give ratings (score out of 5) for the participants’ re-
corded readings and spontaneous talks. The ratings of the first judge was x= 4.62 on reading, and
x= 4.58 on the spontaneous talk. The second judge’s rating was x=4.66 on reading, and x= 4.64
on spontaneous talk. The third judge’s rating was x= 4.44 on reading, and x= 4.40. the total mean
rating of the three judges on reading was x= 4.57, and on spontaneous talk x=5.45. The descriptive
statistics of these ratings are given in table (2). The statistical analysis of the judges” evaluations
showed no significant differences. All participants followed the instructions of reading out loud
the given passage three times, however, forty five out of the forty eight participants exceeded the

one minute limit of spontaneous talk on a free topic.

Table 2. Means and Standard Deviations of the Three Judges’ Ratings of
Participants on Reading Spontaneous Talk (N=48)

Variables Mean SD

Reading 1* 4.62 0.88
Reading 2% 4.66 0.82
Reading 3* 4.44 0.81
Total 4.57 0.68
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Variables Mean SD

Spontaneous Talk 1* 458 0.93
Spontaneous Talk 2% 4.64 0.85
Spontaneous Talk 3* 4.40 0.76
Total 4.54 0.73

*1, 2 and 3 are the evaluations of three judges. Maximum Score is (5.00)

4.3. Follow-up interviews results®
The follow-up interviews aimed to deeply investigate the personality-based preferences of the case
studies to find the common traits they had and helped them to acquire a perfect American accent.
To achieve this goal, the questions in the follow-up interviews were adopted from the MBTI which
is an instrument to sort for personality types based on preferences, but does not measure ability,
or character. Participants were asked to elaborate on their answer after each of the questions that
attempted to cover their preferences in:
« Favorite world: Do they prefer to focus on the outer world or on their own inner world?
Extraversion (E) or Introversion (I).
o Information: Do they prefer to focus on the basic information they take in or do they prefer
to interpret and add meaning? Sensing (S) or Intuition (N).
o Decisions: When making decisions, do they prefer to first look at logic and consistency or
first look at the people and special circumstances? Thinking (T) or Feeling (F).
o  Structure: In dealing with the outside world, do they prefer to get things decided or do they
prefer to stay open to new information and options? Judging (J) or Perceiving (P).
Participants were elaborate on their answer after each of the above questions. Results of the
follow up interviews showed: (1) only three of forty-eight interviewees would prefer to spend
their time in extroverts’ activities; (2) all of the participants agreed that they prefer individual
effort as far as studying is involved, furthermore, they have also stated that they have been work-
ing on their English skills individually not in classes; (3) for decisions, all of the participants
responded that all of their decisions are made after thinking and considering rationale, and never
in compensation with the society or family values; (4) four of the participants admitted that they
prefer to get things decided, while the other forty-four were clear that they prefer to stay open to
new information and options, however, all agreed that either way, they would hardly accept the
social norms with regard to important decisions. According to MBTI, the type of personality in
common among the participants is: INTP (Logical. Conceptual. Analytical. Objective. Detached.
Critical. Ingenious. Complex. Intellectual curious. Loves ideas. Pursues understanding. Ques-

tioning. Adaptable. Independent).

3 A script of the full follow-up interview questions is given in Appendix 2.
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5. Discussion

Results of the first interviews and the evaluations of the three judges supported the researcher’s
intuition that the students in question speak English fluently with a native-like American accent.
The independent variables tested at the beginning of the interviews showed that: firstly, the im-
mersion factor was overruled since only 6% of the case studies had a background of living in the
US or the UK as children, even these few cases spent in these countries short periods of their very
early childhood. Secondly, the existence of critical age period in order for the native accent of the
second language to be acquired was supported as all of the participants, except for one, started
learning English in the early age of being less than four and not more than six. Thus, even when a
learner is not in the natural environment of the language, it was clear that the younger the learner,
the greater the chance is to acquire a second language native accent which seconds age as a strong
predictor of accent acquisition. These results accord with Scovel (1981) and Long (1990) who ar-
gued for a theory of an early critical age in life for one to be able to acquire a native accent.

Thirdly, even though exposure as a factor in accent acquisition was remotely tested in this study
as an independent variable, answers of the participants have shown no significant relationship be-
tween level of exposure and accent acquisition. The results indicate that participants who reported
a high level of exposure to American English via internet and media and/or actual engagement in
situations where they were obligated to speak American English with other American English na-
tive speakers scored no better on native accent measures than those who reported little or remark-
ably less exposure to American English. However, exposure remains a controversial factor in the
literature; Thompson (1991) argued that exposure did not affect acquisition of the native accent
and Klein (1993) supported that massive and continuous exposure to second language did not af-
fect the learner’s accent, while Berman (1990) found that the level of exposure did affect the level
of accent acquisition. It is worth mentioning that the current study did not have enough room to
deeply investigate exposure as a factor in accent acquisition.

Results of the interviews also showed that the participants shared several personality and cul-
tural preferences such as their choice to express themselves in English over Arabic in different
emotive, academic and other daily life situations. additionally, they have all chosen to associate
themselves with American culture regarding music, movies, readings, attire and other forms of
self-expression and entertainment. It is worth mentioning that all the interviewed students re-
ported to be friends with other students who are amongst the case studies.

The above mentioned common cultural and personal preferences reported by the participants
were in favor to the initial hypothesis that a certain personality type, specifically in the environ-
ment of the study, is a highly important factor in language learning and particularly in accent ac-
quisition. Thus, the follow-up interviews were carried out using a specific personality scale (MBTTI)
to draw on the participants’ personalities. The results supported the initial hypothesis that the
students shared a certain personality type which seems to have made accent acquisition easier to
them compared to other students with similar educational backgrounds. Despite minor differ-

ences in their responses to the MBTT questions, the overall results indicated all of the case studies
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to be INTP (Logical. Conceptual. Analytical. Objective. Detached. Critical. Ingenious. Complex.
Intellectual curious. Loves ideas. Pursues understanding. Questioning. Adaptable. Independent).

The personality type resulted to be common amongst the students (INTP) can be explained
within the preferences areas examined namely: case studies are introverted, intuitive, thinking
and judging learners. Introverted learners are reported to tend to learn better in individual in-
dependent situations that involve more of ideas and concepts than theories and premises. Their
strengths are their ability to concentrate on a certain task in hand as well as their self-sufficiency.
The students, in study, admitted that they mostly need the urge to process ideas in their minds
before speaking them out in a class room or a social gathering which is a great help, in their view,
to avoid linguistic risk-taking in conversations. Technology, media and internet are their most
enjoyable learning tools.

Being intuitive learners can be explained that such learners learn more effectively from flashes
of insight, using their imagination, and grasping the general concepts rather than all the details.
Their strengths are their ability to guess from the context, structuring their own training, concep-
tualizing and model building. However, they can be hindered by inaccuracy which may explain
the syntactic and semantic mistakes traced in the interviews and in the spontaneous talks.

The thinking learners learn better and more effectively from impersonal circumstances and log-
ical consequences. Their strengths are in their ability to analyze and their self-discipline. However,
the case studies have shown a high level of anxiety with respect to their performance in English
languages. They have reported that they strongly need to be fluent in English and to sound like
Americans in order for them to be relaxed in classes; they have even associated their self-esteem to
their achievement especially in English performance.

The participants of the study have been indicated as judging learners who learn more efficiently
by reflection, analysis and processes that involve conclusion. These learners always want the job
to get done, and in this specific case, the target of the case studies is to speak fluent American
English with no trace of Arabic being the base language. This may also explain the fact that those
specific students prefer to spend their time on campus together in smaller groups and that they
expressed that dealing with other students make them uncomfortable and suffer from linguistic

ambiguity that they cannot tolerate.

6. Conclusion and recommendations

Thus, the results of the study support the researcher’s hypothesis that in addition to well-estab-
lished factors that affect language acquisition and shape the level of accent fluency, such as age
and exposure, personality is a key factor in determining the learner’s success in accent acquisi-
tion. The study answers the research question that a relationship between personal dispositions
and accent procurements can be traced in learners who choose to associate themselves with the
culture of the learned language. Such learners, as in the cases of the study, have a better chance
in acquiring the native accent of this language. In addition to their cultural and social choices,

the case studies of this study have shown to have similar personal preferences in learning styles
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which may be helpful to be taken in consideration, especially in situations of teaching English as
a second language to native speakers of Arabic. Even though no perspective is ever completely
accurate and reliable, the more perspectives teachers have, the more clearly they can understand
learners and be able to help them.

In conclusion, personality traits can have a direct and indirect impact on learning and their role
as predictors of our students’ learning should not be discounted. However, their impact cannot
be considered in isolation, as divorced from motivation and the cognitive and cognitive-oriented
factors identified at the outset of my discussion. Teachers are often prompted by course adminis-
trators or educational consultants to take into account our students’ learning styles and multiple
intelligences; but maybe more effort should go into equipping teachers and school staff in general
(a) with a better grasp of how students’ personality type may impact their learning and (b) with
effective strategies to best adapt our teaching to learner psychological needs.

All the important findings of this research study should be communicated to teachers who can
directly implement teaching strategies and/or to researchers who can do further research on any
topic that will bring about an improvement in teaching strategies for English as a second Lan-
guage. This will help change the students’ attitudes toward learning the English language.

For further research, I suggest using larger samples with different testing conditions, specifi-
cally, to test accents of male and female students from different Arab countries who started learn-
ing English at different ages and under different social, educational, and emotional conditions.
Such research may reveal whether or not the native accent of a second language is authentic and
achievable in a regular classroom if certain personalities were pursued and technically supported
amongst students. Testing accent acquisition under different conditions will uncover the possible

implications of this important concept.
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Appendix 1
A Setting independent variables questions

1 How old are you?

2 What age were you when you started learning English?
a. Less than 6 years.
b. Between 6 — 12 years.
C. More than 12 years.

3 On a scale from 1 to five state how important it is for you to speak English with a
native-like American accent; I being very little and 5 being excessively.

4 On a scale from 1 to five state how frequently you are exposed to American English
spoken by native speakers; 1 being very little and 5 being excessively.

5 How many family members, friends and/or acquaintances who are native speakers

of American English do you have?
a. Less than 5 people.

b. Between 5 - 10 people.

C. More than 10 people.

Open-ended questions of the first interview

1

[N S

o NN N

10

What languages would you say you are fluent in, and to what degree?

What is the general educational level of your parents?

How did you learn English? Try to give a portray of the whole background?

Which language are you comfortable using when you are in an emotional situation
or when you want to express yourself best?

What language do you prefer to read and write in?

What is the language of your favorite music and entertainment shows and why?
Do you watch Arabic drama or listen to Arabic music?

Do you have future plans for your future after graduation regarding staying in or
leaving KSA?

What would be the first image/thing that comes to your mind when you hear the
words Arab and Saudi?

What would be the first image/thing that comes to your mind when you hear the

words foreigner and American?

47



ARTICLES

Appendix 2

Questions of follow-up interviews

1. Your best spent time is:

a. With family and friend enjoying the outer world.
b. With your own self focusing on your inner world.
. Elaborate
2 Your way of handling information is to:
a. Take in and focus on basic information given to you.
b. Interpret and add meaning to information given to you.
. Elaborate
3 Your decisions are made on the basis of:
a. Logic and consistency.
b. People and circumstances.
. Elaborate

4 When dealing with the outside world, do you prefer to:
a. Get things decided.
b. Stay open to options.
. Elaborate

Appendix 3

Reading a book is fun. Books make you smarter. They also make you a better reader. John loves to
read books. He reads books on sunny days. He reads books on cloudy days, and he reads books on
rainy days. John has read many books. He read his first book in second grade. His teachers were
impressed. John was a good student. He had the highest grades in class. John learned a lot by read-
ing books. He learned new words. He learned new verbs. He learned new adjectives. John reads ev-
ery day. He has learned about the world. He has learned about history. He has learned about ani-
mals. He has learned about people. John loves to learn. He learns something new every day. John
has many books. He has large bookshelves. They are full of books. John collects books. He has

bought books at bookstores. John wants to read every book in the world.
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